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Quote

S |
Texts young adults are asked to read In

ostsecondary settings, including community
olleges, the workplace, and the military are
significantly more demanding than high
school textbooks. o
(Williamson, 2008)
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The Literacy Challenge is Real
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11in 4 children in America grow up
without learning how to read.

WriteExpress Corporation. "Literacy Statistics."
Begin to Read. Accessed April 16, 2014.
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53% of 4t h graders admitted to
every day, o0 while only 20% of
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8th Graders
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Students who don't read proficiently by the 3rd
grade are 4 times likelier to drop out of school.

The Annie E. Casey Foundation.
Accessed February 25, 2015.
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A Close Relationship Between llliteracy
and Crime

ANearly 85% of the juveniles who face trial in the
juvenile court system are functionally illiterate.

Write Express Corporation. "Literacy Statistics." Begin to Read. Accessed February 24, 2015
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Teaching Reading If not me, then who?

Learning to read 1 s crit

ell-being. If a youngster does not learn to
ead In a literacy-driven society, hope for a
ful fi1 Il 11T ng, productive |

G. Reid Lyon,

Former Chief of the Child Development and Behavior Branch of the
National Institute of Child Health and Human Development
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Why Focus on Improving Literacy Instruction?

The teacher is the most important factor in
student learning. If not me, then who?
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Good Instruction 1s Powerful

GOoRd instruction Is the most
powerful means of developing
proficient comprehenders

and preventing reading
comprehension pr

-Rand Reading Study Group, 2002
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ldaho Content Standards

IDAHO CONTENT STANDARDS

English Language
Arts/Literacy

Literacy in History/Social Studies, Science,
Technical Subjects, and Handwriting

B Northwest Comprehensive Center
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http://sde.idaho.gov/academic/shared/ela-literacy/booklets/ELA-Literacy-Standards.pdf

hree Key Shifts in English Language Arts
Standards

1. Regqular practice with complex texts and their academic
language

2. Reading, writing, and speaking grounded In evidence
from texts, both literary and informational

3. Building knowledge through content-rich nonfiction

B Northwest Comprehensive Center .
B ot Education Northwest Vocabulary Instruction | 12



Grades 6-12 Literacy in History/Social Studies,
Science, & Technical Subjects (examples)

CCSS.ELA-LITERACY.RH.6-8.4
Determine the meaning of words and phrases as they are used in a

text, including vocabulary specific to domains related to history/social
studies.

CCSS.ELA-LITERACY.RH.6-8.10

By the end of grade 8, read and comprehend history/social studies
texts in the grades 6-8 text complexity band independently and
proficiently.
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http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/

Vertical Aligned Standards - Example

READING STANDARDS FOR LITERATURE

KEY IDEAS AND DETAILS
Standard 2

CCRALR.2 Determine central ideas or themes of a text and analyze their development; summarize
o the key supporting details and ideas.
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https://www.sde.idaho.gov/academic/shared/ela-literacy/vertically/Vertically-Aligned-Standards-ELA-Literacy.pdf
https://www.sde.idaho.gov/academic/shared/ela-literacy/vertically/Vertically-Aligned-Standards-ELA-Literacy.pdf

Grades 41 8

Rl.4.2

RI.5.2

RI.6.2

RI.7.2

RI.8.2

B Northwest Comprehensive Center
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Determine the main idea of a text and explain how it is supported by key details;

summarize the text.

Determine two or more main ideas of a text and explain how they are supported by key

details; summarize the text.

Determine a central idea of a text and how it is conveyed through particular details;

provide a summary of the text distinct from personal opinions or judgments.

Determine two or more central ideas in a text and analyze their development over the

course of the text; provide an objective summary of the text.

Determine a central idea of a text and analyze its development over the course of the
text, including its relationship to supporting ideas; provide an objective summary of the

text.
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Skilled Readers

What are some essential components of
being a skilled reader?
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Scarboroughos Reading

LANGUAGE COMPREHENSION

BACKGROUND KNOWLEDGE ¢

(facts, concepts, etc.) \ )
VOCABULARY 'i :
(breadth, precision, links, etc.) : ;
LANGUAGE STRUCTURES "' ;
(syntax, semantics, etc.) e

VERBAL REASONING
(inference, metaphor, etc.)

LITERACY KNOWLEDGE
(print concepts, genres, etc.)

a N
SKILLED READING:
Fluent execution and
coordination of word
recognition and text

comprehension.

WORD RECOGNITION

PHONOLOGICAL AWARENESS €S
(syllables, phonemes, etc.)

DECODING (alphabetic principle,
spelling-sound correspondences)
SIGHT RECOGNITION

(of familiar words)

Scarborough, H. (2001 Connecting early language and literacy to later reading (dis)abilities: Evidence, theory and practice. In S. Newman & D. Dickinson (Eds.),

Handbook of Early Literacy Research. pp. 97-110. New York, Guilford Press. (used with permission of the author) Vocabul ary Instruction | 17



Simple View of Reading (SVR)

I 2
Adequate WR Poor WR
Adequate LC Adequate LC

3 4
Adequate WR Poor WR

Poor LC Poor LC

Gough, P, & Tunmer, W. (1986). Decoding, Reading, and Reading

mmmmmmmmmmmm

Disability. Remedial and Special Education, 7(1), 6-10.
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WR: Word Recognition
(phonological awareness,
decoding, and encoding skills
LC: Language
Comprehension (skills related
to language comprehension)
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A Collection of the Best Available Evidence

The IES Practice Guide

Effective Cla om
. WSS
_intenventioniractice
\\ 8 L

Improving A fent L'teracym r/;

2 i s
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https://ies.ed.gov/ncee/wwc/PracticeGuide/8

5 Recommendations for Improving Literacy

1. Provide explicit vocabulary instruction
2. Provide direct and explicit comprehension instruction

3. Provide opportunities for extended discussion of text meaning and
Interpretation

4. Increase student motivation and engagement in literacy learning

5. Make available intensive and individualized interventions for
struggling readers provided by trained specialists

B Northwest Comprehensive Center .
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Recommendation 5: Make available intensive and
individualized interventions for struggling readers by
trained specialists.

LANGUAGE COMPREHENSION

BACKGROUND KNOWLEDGE
(facts, concepts, etc.)

VOCABULARY
(breadth, precision, links, etc.)

LANGUAGE STRUCTURES
(syntax, semantics, etc.)

VERBAL REASONING
(inference, metaphor, etc.)

LITERACY KNOWLEDGE
(print concepts, genres, etc.)

( )
SKILLED READING:

Fluent execution and
coordination of word
recognition and text

comprehension.

WORD RECOGNITION

PHONOLOGICAL AWARENESS
(syllables, phonemes, etc.)

DECODING (alphabetic principle,
spelling-sound correspondences)

SIGHT RECOGNITION
(of familiar words)

Scarborough, H. (2001 Connecting early language and literacy to later reading (dis)abilities: Evidence, theory and practice. In S. Newman & D. Dickinson (Eds.), Vocabulary Instruction | 21
Handbook of Early Literacy Research. pp. 97-110. New York, Guilford Press. (used with permission of the author)
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Targets for Today

ALearn the importance of identif\
using a reliable assessment.

ADiscuss specific strategies to improve reading outcomes for
struggling readers.

APractice and apply explicit instructional strategies using current
core materials.

B Northwest Comprehensive Center
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Why Individualized Interventions?

Some adolescents need more
support to increase literacy
skills than regular classroom
teachers can provide.

B Northwest Comprehensive Center
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What 0s Wor ki ng at your

What 0s currently wor ki ng f
Intensive and individualized interventions by

trained specialists in literacy learning to students

who are struggling?
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Purpose

Intensive and individualized interventions accelerate
literacy development so that students are able to
make substantial progress toward accomplishing
reading tasks appropriate for their current grade
level.
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Four Ways to Provide Intensive and Individualized
Interventions by a Specialist:

.1l denti fy studentso | earning

2. Select an intervention that provides an explicit
iInstructional focus targeted to meet those needs.

3. Provide more intensive efforts than students who are
performing at or near grade level.

4. Teach specific strategies to improve reading
outcomes.

B Northwest Comprehensive Center
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|l denti1 fy Studentso

Use of an Initial screening test or a threshold
score on a required reading test and
subsequent use of a diagnostic reading test
that must be administered, scored, and

Interpreted by a specialist.
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Student Placement in Interventions

1. Initial screening assessment

2. Assessment with diagnostic tests
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Select an Intervention to Meet the
Needs of Students

A Explicitly teach strategies

A Provide learning aids
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Explicit Instruction

‘a4

ét he practice of deli berately
ringing to | earnersodo conscio
overt and invisible processes, understandings,

knowledge, and skills over which they need to get

contr ol I f they are to become

] Cambour ne, 1909
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Features of Effective Instruction

A Explicit Instruction with modeling
A Systematic instruction with scaffolding
A Multiple opportunities for practice

A Immediate and corrective feedback

B Northwest Comprehensive Center
at Education Northwest
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Explicit Instruction is Systematic

A Lessons are organized and focused (on-topic and contain no irrelevant digressions to
optimize instructional time)

A Lessons include an
A Opening (attention, review, preview)

A Body
A Closing (review, preview)

A Instructional routines are used, allowing the students to focus on the content rather than the
task. Teachers can master the instructional routines and increase the pace of lessons.
Consists of overlap and similarity in instructional procedures by having.
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Explicit Lesson Plan Support

How could you use this
template when planning for
student interventions?

B Northwest Comprehensive Center
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Les&nn Component Tips
Learning Target(s): *  Use student friendly langusgs
What will students know and be able o *  Post it an the board
o as o reslt of this lesson? = Have studants say the target and why it's impartant
+  Show excitement far learning by making # meaninghul
Review Essential Concepts/Skills: *  Artivate prios knowledge
How wild students conmact what they *  Build oa previous lessan|s) ar learming targets
afready know to new learaing? *  Make the learming process explice
Introduce New Learning: *  Intraduce new vorabulary
What new information do students need *  Show pictures
b et the farget? Why is this »  Give sxamples and/or tell a stary
important? *  Ask guestions
= Wisuals
*  Model, "l do”
Guide Learning with an Activity: Wiat = Partners
learning experiences wil students engage = Discussion (partners ar whale graup)
n? How will the Learming hoppen? *  Hand and body mations
= White boards
+  Sarting, graphing
« “Weda”
*  Provide next steps, if needed
Independent Task and/or Criteria for Task should match the kearning target
Swecess: How will pou ond your students = Ask guestions
Kenaw if Ehrery hive successfuly met the +  Self reflection questions for students. B “Let's lank
learning target? at the target. How does your wark show that you mest
the target?
= Level| of understanding — Ex “Thumb-a-meter”
Differentiation: How will this lesson +  Seaffolding (ex. Sentence frame)
meet the needs of indhdial students? +  Individual expectations [ex. 1 vs. 5 sentences)
= Braak task inta doable steps
Check for Understanding # sk guestion: and shierye ks [x. "What are pau
bearning? How did you get that answer? Show me.”
+  Listen to what they are saying
*  Have students do the work while you watch and
pravide feedback
Feedback: How do learnsrs know they = Look for what studeats are doing well and tell them
are moving foraard? *  Share learning progress with the group and
individuaks,
#  Bespecific. Cx. 1 see you have wiitten thres
deseribing woerds, You are focuses and working hard.
Yo were able to share how graing and fruits keep
waur bady healkfy "
Reflections: Was the lesson soccessfnl? +  How did your students do at meeting the target? How
What adjustment can be mode? Whot do you knew?
aicd pow fearn abowt your students or poor = What was the best part of the lessan? Why?
awn teaching? = What was the mast challenging part? Why?
= I you were to teach this lesson again, what might you

da differantly?




Three Step Process

100% e

Teacher Responsibility

[
S

100%
Student Responsibility

_ (Archer, Isaacson, & Peters, 1988, Pearson & Gallagher, 1983)
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Explicit Instruction T Three Step Process

Model - | do it “My turn.” Involves modeling and explaining concepts and skills in ways that are concrete and visible.
The teacher:
* Uses clear language
Provides multiple examples
Follows a step-by-step procedure
Uses manipulatives/visual aids/cues
Checks for understanding during modeling

Guided - We do it “Let’s do it together.”  The teacher and students do the task together. The teacher:
* (uides students in active participation of a task

* Provides assistance as students need it

* Increases support as students struggle

* Decreases support as students advance

* Uses manipulatives/visual aids/cues

* Checks for understanding during guided practice

Individual = You do it.  “Your tum.™ The students work through the task independently. The teacher:
Encourages internalization and independence

Increases students responsibility

Diminishes prompts and models

Gives individualized support as students struggle
Checks for understanding independent practice

* Provides specific feedback on leaming to students
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Example of Explicit Instruction
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https://explicitinstruction.org/video-secondary-main/secondary-video-4/
https://explicitinstruction.org/video-secondary-main/secondary-video-4/
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Explicit Instruction is Engaging

Frequent responses are elicited.
Student performance is carefully monitored.

Immediate affirmative and corrective feedback is provided.

N

The lesson is delivered at a brisk pace.
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Multiple Opportunities to Practice

Maximizing student engagement and participation:
A Practicing each new skill multiple times
A Practicing after each step of instruction
A Providing students opportunities to practice new skills in a variety of ways
A Relating skill to prior knowledge
A Opportunities for students to expand, use, and appreciate oral and written language
Alncreasing the number of studentsoé opportunit
A More items prepared for practice

A Choral responses when feasible
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Frequent Student Practice (Verbal Responses)

A Choral Responses | The teacher asks a question, provides thinking time, and signals for all students to
say the answer.

A Partner Responses | The teacher assigns students a partner placing lower performing students with
middle performing students. The teacher asks a question, provides thinking time, asks partners to
discuss their ideas, and then has a number of students share their ideas with the class.

A Team Responses | The teacher establishes teams of four by combining two partnerships. The teacher
poses a question. Students share with team members until all agree on an answer. One member of each
team reports to class.

A Individual Responses | A. Partner First. Teacher poses a question. All students think of the answer.
The teacher asks partners to share answers and then calls on an individual. B. Whip Around or Pass.
(Example procedure.)
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Individualized Intervention Video
FOocus:

As you watch, notice and take notes on

1) How Ms. Barrales scaffolds the lesson as she
|l denti fi es her studentos c¢h.

2) How she connects these challenges to a new
goal for reading.

B Northwest Comprehensive Center
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Individualized Intervention Video

Intervention

S F
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https://www.learner.org/courses/readwrite/disciplinary-literacy/disciplinary-literacy-big-ideas/20.html




